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DeAr eDuCATOr
Welcome to the Study Guide for the 
production of Mur-Mur (The Wall) that 
you and your students will be attending 
as part of BAM education’s school-time 
performance series. Mur-Mur tells the 
story of two teenage couples navigating 
the ups and downs of adolescence, and 
one incorrigible little brother who just 
wants to be included in the fun. With a 
blend of thrilling acrobatics, lively dance, 
and relatable characters, Mur-Mur is 
sure to provide your students with a 
fun, engaging, and thought-provoking 
performance experience. 

“This brand of acrobatic theater is 
still theater, with plots, themes, and 
characters. The group...simply drives its 
narratives with back flips and cartwheels 
more than with dialogue.”

—Miami New Times

YOur VIsIT TO BAM
The BAM program includes: this study 
guide, a pre-performance workshop in 
your classroom led by a BAM teaching 
artist, and the performance (March 15—
17; 90 minutes) immediately followed 
by a post-show discussion (30—40 
minutes).

Please arrange for your students to stay 
and participate in this unique question-
and-answer session.

HOw TO use 
THIs GuIDe
Arts experiences resonate most strongly 
for students when themes and ideas 
from the performance can be aligned to 
your current curriculum. This resource 
guide has been created to provide you 
with background information to help 
you prepare your students to see Mur-
Mur.  Depending on your needs, you 
may choose to use certain sections that 
directly pertain to your curriculum, or use 
the guide in its entirety. At the end of this 
guide, you will find suggested classroom 
activities that you can implement before 
or after attending the performance. In 
addition, we have provided you with a 
Student Guide to photocopy and distrib-
ute to your students, in which much of 
this content has been duplicated.

The overall goals of this guide are to: 

 Connect to your curriculum   
 with standards-based information  
 and activities;

 Reinforce and encourage your   
 students to exercise their critical 
 and analytical thinking skills;  

 provide you and your students   
 with the necessary tools to have  
 an engaging, educational, and   
 inspiring experience at BAM.



Background

BeHInD THe sCenes

THe COMPAnY
Based in Montreal, DynamO Théâtre 
is an internationally renowned theater 
company; its work focuses on developing, 
producing, and performing Theatre of 
Acrobatic Movement and Clowning 
productions. Since it was founded 31 
years ago, DynamO Théâtre has created 
19 productions; in total, the company 
has given 4,010 performances, in 27 
countries, on four continents, for 1.4 
million spectators.  

THe HIsTOrY
In 1981, a group of Montreal artists 
decided to establish a company whose 
mission would be to use acrobatics, jug-
gling, clown, and mask work to create 
dramatic works. The company’s early 
productions included short, circus-style 
sketches. Eventually, the company wanted 
to move beyond physical performance 
and create full-length dramatic produc-
tions. Thus began Theatre of Acrobatic 
Movement, a unique art form created by 
DynamO Théâtre that combines traditional 
theatrical storytelling devices with move-
ment and acrobatics.  

In addition to developing storylines using 
the same methods traditional playwrights 
use, DynamO Théâtre invents a unique 
physical vocabulary that is custom-made 
and tailored to each production they cre-
ate. With each new project, the creative 
team begins with an idea or inspiration, 
and then experiments with and develops 
movements (choreography) that express 
the feelings of the characters and the 
themes they are trying to convey. Once 

this vocabulary has been defined, these 
elements are then integrated with the 
script, music, lights, and set design 
to tell a fun, moving, and engaging story.
In 1987, the company premiered 
Mur-Mur (The Wall), its seventh 
original production. It has been 
performed close to 1,500 times 
around the world since its inception.

THe sTOrY
A wall—complete with graffiti and secrets 
of its own—alternates as a playground 
and refuge from the world for two teen-
age couples and a pesky little brother. 
With humor and innocence, these five 
characters get swept up in an air-bound 
acrobatic ballet. Their flirting, teasing, and 
fearlessness become a moving and scintil-
lating reflection on a very special time in 
life, a world of young love and discovery.
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Background

wHO: The Characters
Bob & Lucy: A teenage couple
Mike & Cathy: Another teenage couple
Ralphie: Bob’s little brother

Activity
Have students choose one character to 
track throughout the show, observing the 
following:

 What adjectives would you use to 
describe what your character looks like? 
How he/she moves? Talks?

 What are some of his/her personality 
traits?

 What is his/her costume like? What 
does it tell us about his/her character?

 What are some of the emotions he/she 
expresses during the show?

 Try to remember a specific movement 
or gesture that your character does.

wHAT: The story
Opening
We see the wall and meet the 
characters.

Teasing  
The teenagers make fun of Bob for having 
a crush on Lucy.

Acrobatic Duel 
Mike and Bob try to flirt with Lucy and 
Cathy, but their rivalry turns into a fight.

*Pas de deux #1 
Cathy tries to get closer to Mike.

ralphie’s Prank 
Ralphie accidentally falls off the roof.

Break
Mike and Lucy get closer, which shocks 
Cathy and Bob.

The letter
Cathy hands Mike a letter that says she 
wants to break up with him.

The Brick People 
The wall comes to life.

saturday afternoon
The couples get back together. Ralphie 
bothers them.

Handbag lady
Ralphie and Bob face the Handbag lady.

Pas de deux #2 
Mike and Lucy are a happy couple until 
Ralphie butts in.

ralphie’s dream 
In his room, Ralphie dreams that he has 
become the leader of the group.

Hullabaloo
The others decide to let Ralphie join in 
their game and be a part of the group.

Finale
The characters return to their original 
positions. The story comes full circle.

*Pas de deux is a special dance done by 
two people. 

Activity

Give each student one of the numbered 
scene titles and descriptions on the list. 
As they watch the performance, students 
should notice as many details about 
their given scene as they can. After 
the performance, have them write a 
paragraph or at least five descriptive 
sentences that contain details they re-
member about their scene.

wHere & wHen:
The setting
The set for Mur-Mur is a giant wall, and 
the setting and action revolves around this 
wall. We never know the specific location 
of the wall, what city or neighborhood it 
is in, or if the action takes place in a week 
or over a year, so students can use their 
imaginations to make those decisions. The 
production was inspired by a mural called 
“Life on Dawson Street” by John Ahearn 
and Rigoberto Torres that hangs on the 
side of a South Bronx tenement.  

Activity 

See page five for a comprehensive activity 
using Ahern and Torres’ mural.

PlAY-BY-PlAY
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Background

GeT InsPIreD
InsPIrATIOn: the action or power 
of moving the intellect or emotions 
(Merriam-webster)

ENRICHMENT ACTIVITY  
Activity 1: Get Inspired

Discuss
What do the words inspire (verb), inspir-
ing (adjective), and inspiration (noun) 
mean?
Have you ever felt inspired? What made 
you feel that way?  

explain
Artists, regardless of their chosen art 
form (actors, dancers, musicians, paint-
ers, writers, etc.) create works of art 
based on things that inspire them.   

Brainstorm
As a class, create a list of things that 
may inspire an artist to create a work of 
art. (Possible answers are: music, nature, 
emotions, poetry, life experiences, sto-
ries, etc.)

explain
Many times, artists are inspired by the 
works of other artists, and that leads 
them create new works. For example, 
Mur-Mur was inspired by a mural (pic-
tured below) found on a South Bronx 
building called “Life on Dawson Street” 
by John Ahearn and Rigoberto Torres.  

Analyze
Compile a number of images from the 
Internet that have people in them (pho-
tos, paintings, sketches, etc.). Put the 
students in small groups and distribute 
an image to each group. Have the groups 
answer the following questions, and then 
share their responses with the class:

Describe the people in the image. What 
do they look like? What are they doing?
If two of the people in your image began 
talking to each other, what would they 
say?

Choose one person, give him/her a name, 
and make up a short story about him/her.
What is the mood of the image? Is there 
a theme?

If this image were going to become a 
piece of music, what would it sound like?
If your character in this image were going 
to dance, how would he/she move? What 
steps might he/she do?

Create
Have students create their own works 
of art using their image as inspiration. 
These can take the form of a poem, a 
scene, a song, a dance piece, a short 
story, collage, etc.

Connect
As a class, look at the photograph below 
of “Life on Dawson Street” (also included 
in the Student Guide), and use the same 
guiding questions above to discuss the 
mural.

After the performance

In what ways did Mur-Mur recreate the 
mural?  

What was similar? What was different?

If you were going to use this image as 
the inspiration for a dance performance, 
what would you do differently?  

What types of music would you use? 

What styles of dance? 

What would the story be?
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BeHInD THe sCenes GlOssArY FOr MUR-MUR
rOles
Performer: The actor/dancer who por-
trays the characters.

Director: The person responsible for 
making sure the story is being told in 
a clear way, for guiding the actor/danc-
ers, and for bringing all the aspects of a 
production together.

Choreographer: The person responsible 
for creating and teaching the sequences 
of movements that the actor/dancers do.

THeATer eleMenTs
Choreography: The sequences of move-
ments, dance steps, and acrobatics that 
are created by the choreographer and 
performed by the actor/dancers to bring 
the story to life.

set: The physical pieces of scenery that 
create the setting.

Costumes: The clothing worn by the per-
formers on stage which gives information 
about their character.

Props: Objects used by the actors on 
stage.

lighting: The way lights are used on the 
stage to create an environment, set the 
mood, or create an isolated area.

Music: Specific music that is chosen to 
set the mood and bring the story to life.

MOVeMenT eleMenTs
shape: The way a performer uses his 
or her body (arms, legs, and torso) in 
different ways to create images.

repetition: Repeated movements 
done by a single performer or all of 
the performers. 

Gesture: A movement that involves a 
part or parts of the body.

Tempo: How fast or slow movements 
occur.

spatial relationship: The distance 
between things and people on stage.

unison: When all the performers do 
the same movements at the same time.

Architecture: The physical space and 
set, and how the performers interact 
with and in it.

ENRICHMENT ACTIVITY
Activity 2

Have students choose one of the theater 
or movement elements and notice every-
thing about how that element is used in 
the performance. After the performance, 
have students report back to the class on 
what they observed about their element.
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Curriculum Connections

ClAssrOOM ACTIVITIes
The following activities can be used 
before or after the show to get your 
students thinking about the production 
on a deeper level.

ENRICHMENT ACTIVITIES 
Activity 3: The Wall As A Metaphor

As a class, define what a metaphor is. 
Brainstorm all the different things a wall 
can be a metaphor for, and encourage 
students to cite examples of walls that 
are used symbolically or metaphori-
cally in literature, film, art, and history. 
As an extension, have students choose 
a famous wall to research and prepare 
a report on such as: the Great Wall of 
China, the walls of Troy, Hadrian’s Wall, 
the Berlin Wall, the Wailing Wall, or even 
Pink Floyd’s The Wall.
CCR K-8 Writing 1-9; Reading 1-9; Speaking and 
Listening 1-6; Language 1-6; Blueprint: Making 
Connections

Activity 4: Body Language

There are many ways to tell a story, and 
some of the most engaging ones don’t 
use words at all. In Mur-Mur, the story 
is told through dance, acrobatics, and 
occasional text. The following activity will 
give students the opportunity to experi-
ment with non-verbal storytelling and 
explore how our bodies have a language 
all of their own.

Put the students in pairs. One person will 
be the messenger and the other will be 
the receiver. Print or write the follow-
ing sentences on slips of paper, and put 
them in a hat. Have one person from 
each pair pick a slip of paper, but make 
sure they don’t tell anyone in the class, 
including their partner, what is on it. One 
at a time, have the pairs come up to the 
front of the room. The object of the exer-
cise is for the messenger to communicate 
what is on the slip of paper using only 
body language. As the messenger uses 
their body language to communicate, the 
receiver should “listen” and respond, also 
using only body language.

 I think you’re cute.
 I want to break up with you.
 I feel left out.
 I’m really mad at you.
 You hurt my feelings.
 Thanks for being my friend.
 Can I hang out with you?
 This is all your fault.
 stop bothering me!
 I’m really sorry.

Blueprint:  Making Theater, Making Dance

Activity 5: Graffiti Art

Graffiti art—images, lettering, and 
symbols scratched, scrawled, or 
painted on walls and public spaces—
has existed since ancient times. Have 
students conduct research to learn 
about the history of graffiti art and its 
role in contemporary culture. If possible, 
encourage students to take photographs 
or find graffiti images on the Internet of 
works that they like.  

As an extension, have students create 
their own grafitti art “tag,” a specific sig-
nature that uses creative lettering, colors, 
shapes, and symbols that are representa-
tive of the person. Create a classroom 
wall using butcher paper where the 
students can display their tags.
CCR K-8 Reading 1-9; Speaking and Listening 1-6; 
Language 1-6; Blueprint: Making Connections

Activity 6: The Letter

At one point in Mur-Mur, Mike receives 
a letter from Cathy saying that she wants 
to break up. We never see the letter and 
Mike never says anything, but based on 
his movements and facial expressions, 
we understand exactly what the letter 
says. This exercise is a fun way for stu-
dents to use their imaginations and their 
body language to communicate informa-
tion to an audience.

Have four students come to the front 
of the classroom and form a line facing 
the class. Explain that you are going to 
give the person at the end of the line an 
envelope with a blank piece of paper in 
it. That person must open the envelope, 
take out the letter, “read” the contents, 
and express what is on that letter using 
only their facial expressions and body 
language. Since the paper is blank, they 
must use their imaginations to decide 
what is on their letter.  After they have 
read the letter, they must put it back in 
the envelope and pass it to the person 
next to them who will do the same thing, 
until all four participants have opened 
and read their letters. As the participants 
do this exercise, the audience should 
watch the participants body language 
closely to try and determine the content 
of each letter.  
Blueprint: Making Theater
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Foundation; Surdna Foundation; Michael 
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Fund for Community, Educational, & Public 
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Your tax dollars make BAM programs pos-
sible through funding from: 

    

BAM would like to thank the Brooklyn 
Delegations of the New York State Assembly, 
Joseph R. Lentol, Delegation Leader; and 
New York Senate, Senator Velmanette Mont-
gomery, Delegation Leader. The BAM facili-
ties are owned by the City of New York and 
benefit from public funds provided through 
the New York City Department of Cultural 
Affairs with support from Mayor Michael R. 
Bloomberg; Cultural Affairs Commissioner 
Kate D. Levin; the New York City Council 
including Council Speaker Christine C. 
Quinn, Finance Committee Chair Domenic 
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